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ARTICLE INFO ! Abstract
: The aim of this study was to explore the dimensions of assessment literacy
; among physical education teachers. The research was applied in purpose and
i qualitative in terms of data type. The participants included 18 experts, university
i faculty members, educational group leaders, and experienced physical
Received: 2024/01/23 i education teachers, selected through purposive non-random sampling. The
ig\c/ésp?tgdz%iﬁ) /%/72/%8 * research tool was a semi-structured interview. To ensure the study’s validity,
' 1 criteria such as trustworthiness, credibility, and confirmability were employed.
I Data were analyzed using thematic analysis with MAXQDA 20 software. The
I results indicated that, in order for physical education teachers to provide a
I quality physical education program, they must possess certain competencies in
' the area of assessment, referred to as assessment literacy. These competencies
- include contextual knowledge (subject content knowledge in physical
. education, principles of assessment, awareness of assessment goals and
: approaches, and related scientific knowledge), procedural skills (instrument
: construction, measurement skills, and statistical analysis), and the ability to
Keywords: " interpret, analyze, and provide effective feedback. It is essential that teachers
physical education,i receive proper training in assessment and enhance their assessment literacy as
?gffﬁ:?\/ee”t for aSSLesasrr?]L”n% i an ongoing process that serves as a prerequisite for delivering a quality physical
assessment tools, education "1 education curriculum. Empowerment and enhancement of assessment literacy
I among physical education teachers can be achieved through pre-service and in-
' service training programs.
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Extended Abstract

Introduction

Physical education is one of the most crucial
and practical courses that can effectively
contribute to students' comprehensive
education. Assessment is one of the most
crucial elements of the curriculum. In
educational literature, it is regarded as a vital
aspect of curriculum and education. One
term that has recently gained attention from
educational science  specialists is
"Assessment literacy" among teachers.

Research Questions

What are the dimensions of assessment
literacy in physical education teachers?
What are the subcategories within each
dimension?

Methods

The research method was applied in terms of
objective and qualitative in terms of data.
The participants include 4 physical
education experts (2 men and 2 women), 6
heads of the physical education course (2
men and 4 women), 3 university professors
(1 man and 2 women), and 5 They were
certified physical education teachers (1 man
and 4 women). The research tool was semi-
structured interview. To validate the
research, some features such as credibility,
dependability, and confirmability are used.
Data analysis was done using the Thematic
analysis method and using software Maxqda
20.

Results

The results of this research show that for
physical education teachers to provide
quality physical education, there must be
some assessment skills that are called
assessment literacy. Under the theme of
background awareness, there were sub-
themes related to awareness of the content of
physical education lessons, understanding of
assessment principles, knowledge of related
sciences, familiarity —with assessment
approaches, and awareness of types of
evaluators. Under the skill processes axis,

sub-themes included tool-making skills and
statistical and  measurement  skills.
Additionally, under the theme of
interpretation and feedback abilities, sub-
themes included interpretation and analysis
abilities, as well as the ability to provide
feedback.

Discussion and Conclusion

Adequate mastery of the content of the
physical education helps teachers to consider
more accurate criteria in the assessment
process. In addition, teachers should
constantly revise and modify their current
physical education assessment methods
according to the characteristics and
individual needs of students. Another
important category is awareness of
assessment goals. Assessment is done to
strengthen teaching-learning processes by
correcting students' mistakes, strengthening
the performance of physical education
teachers, and developing content or
curriculum. Assessment is an integral part of
the educational process and can provide
valuable information to both students and
teachers. Another category that attracted the
attention of experts was having information
in various sciences (sports physiology,
psychology, pedagogy, etc.). It is obvious
that assessment processes in physical
education lessons require some
competencies  that  require  subject
knowledge. According to the findings, key
aspects of assessment literacy for physical
education teachers include background
knowledge, skill processes, and
interpretation and feedback abilities.
Proficiency in the content of physical
education enables teachers to apply more
precise criteria during the assessment
process. Furthermore, teachers should
continuously adapt and adjust their current
assessment methods to suit the individual
needs and characteristics of their students.
Understanding the goals of assessment is
another crucial factor. assessment aims to
enhance the teaching-learning process by
rectifying students' errors, improving the
performance of physical education teachers,
and refining content or curriculum.
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Assessment is an essential component of the
educational journey, offering valuable
insights to both students and teachers.
Additionally, experts have highlighted the
importance of possessing knowledge in
various fields such as sports physiology,
psychology, and pedagogy. It is evident that
the assessment processes within physical
education lessons demand competencies
rooted in subject knowledge.

The results also indicated that the sub-
theme of skill processes included the skill of
making tools and statistical and
measurement  skills.  Making  tools
encompasses the teacher's abilities and
competencies to creatively design various
tools (rubrics, tests, etc.) for evaluating
students in different areas of knowledge,
attitude, and motor skills. Assessment
should accurately measure the intended
standards, be repeatable for accuracy, and be
quick and trouble-free.  Establishing
measurable performance measures for
students at each grade level enables physical
education teachers to focus instruction on
specific outcomes and determine which
students have met learning expectations.

The results revealed that interpretation
and feedback abilities encompass two sub-
themes: interpretation, analysis, and
judgment abilities, as well as the theme of
feedback ability. Teachers need to interpret
student information meaningfully,
communicate it effectively, and maintain an
ongoing dialogue about performance. When
scoring, the focus should be on making
judgments based on individuals' growth and
providing a context for everyone to assess
their performance and obtain the necessary
information to reach their goals. Teachers
offer feedback to help learners understand
their current position and what steps to take
next. Regarding feedback, experts suggest
that it should be interactive, of reasonable
quantity and  scope, timely, and
psychologically supportive, positive, and
constructive to facilitate ongoing learning.
Clarity is essential for students.

Assessment literacy involves
understanding, applying, interpreting, and
critically engaging with assessment. It
pertains to the abilities of teachers and
students to interact with and utilize

assessment methods and results to enhance
learning. While assessment literacy is still a
developing concept, it has the potential to
help teachers effectively implement and
interpret assessment results in an informed
and value-optimizing manner. There is a
need for teachers to be well-trained in the
category of assessment and to promote
assessment literacy as a continuous process
that is a prerequisite for quality physical
education. The processes of empowering
and improving assessment literacy in
physical education teachers can be accepted
through basic and in-service training. To
have Assessment literacy, it is necessary to
understand the quality of the assessment of
student progress and the use of assessment
that expresses clear, specific, and rich
definitions of assessment. Also, rubrics have
been considered as one of the quality
assessment tools. Rubrics provide several
keys to assessing each skill. In addition,
some technological tools are also used in the
developments. Various technology tools can
help teachers to assess students specifically.

Keyword: physical education,
assessment for learning, formative
assessment, assessment tools, education



VORIV N ET Bl 5 sl TV by Jil ot ol o555 omgy Alio

SoAs S - /

%“ ,_«:./"/’ Journal homepage: https://jcr.shirazu.ac.ir/ st s

> dalip

SR Oledas (b)) sl sm slal (55815

"o g (T (65,57 db Sl (D) Glas 5 e
Ol gl Olghonl ol83ls ¢ (5355 p sk adSils (2355 apde 5 (S > S5 05,8 sl )
Ol gl Ol O\l olSiils ¢ o555 oo o aSls (5505 Copde 5 S 5y 05 S iyl wlld)lS (g gmiils X
.;,lf_\@Wl‘gwum\gcﬁ;)jfﬂgamnsv:,j)};%,\uL;sf.)u)o};‘)g,mr

oS>

e Sl
Oda 5l Ghass Sras s Sl Oledae a5l olpe sl (6515 sy cpl Ol s
Wy a3l LS Sl 8 WA el LeiSES L sy AS esls 5 3l g5,
VEXNN/Y Bl s b
(IR YRR EL S < 3L

VENY/ LA Bl G

s Ol Aadds okl b e 4 S g Sl § oot Oledae 5 S5 el lers S
oslozel il Lajlons 51 s 5l iash & mobiel (6l 55 a8l bt ang amlian ass
15 55— S 1530 rf')'l o3litul b 5 Opanie Jdod gy 4 Waesls ot dd eslinal (6 pdbasb 5 lzel
S Sl ae Lilen Sy 5 Oledas aCul (6l sl OLES Jragsy ol @l A el Y
b bt sl 3l Olgeas OF 51 a8 il a3l asde 3 b Samsls 51 (5 slols b S ol 3
(el 2 oS ol (Sl 5 s lsme) Gl gla AT Lels e Sauld ol 350 0
3ol Sl Solee gl b (s il b b e pse 5 LS5l slas sy 5 Sl 5l BT s sl
Oladas 45 ool (5555 ool 330 35555k 5 s o SlapUls 5 Gl 5 o slasle | 6,53k sl i) (S S
Glab 3ty oS pslde dnl b S Olpea U bl sl 5t el st W3 she 03 | albdin)) Ll msSS el

bl sl s Wl 5 (lediadl 5 sladl b s Wl 555 5o 1) ol A4S Sl 5 s asl s s il

6[.&&)..1.&}};)) L;‘:‘A})'l Lf“'l'; 4195‘ JJ"C"':’]? QL&.L’J le”v-;l‘))l blf.u )l.u\ 6}[5.) (\i~Y“) r ‘L;Q':LA 9 o :6))}“;“.& ‘.‘: AL;;U}j Y]

NOA=IWANEY Ol 5 5l TV by sl oslad caposlemr 055 000l m)s 4ol Slalllas ezl (o ys sl
DOI: https://doi.org/10.22099/jcr.2024.7636

m.vahdani@spr.ui.ac.ir :J gms sdims 5 .*

COPYRIGHTS ©2025 The author(s). This is an open access article distributed under the terms of the Creative
Commons Attribution (CC BY-NC 4.0), which permits unrestricted use, distribution, and reproduction in any
medium, as long as the Original authors and source are cited. No permission is required from the authors or the
publisher


https://orcid.org/0000-0002-8747-1475
https://orcid.org/0009-0007-6943-739X
https://orcid.org/0000-0003-4566-6490

AR\ b‘)&«.ﬁ}&‘b}/‘j-&%; Olodrs &\:..-"r)')‘ b‘y sl 6}\5‘}

VRV
22 PR o Alg e oS Sl s> 5GP S S e b s G s el
Sy Slhgns 5 o3 (obly B sl e 536 1y alysel 2505 s cpl LS Wl Ol 50l 5505 aslodan 55l
5 01,5 g sl sanllplsle 5 b glasliy ol 5l 5 dns anei 1 Jlad 5 Wl (S5 G5l 05 podl sl
(Vahdani etal., 2021) . s 5 ss Loe

3 4l ) Sl da G bl (sl Sl s el S5l s el ol S 5l SO
ol Ol el [0 gl ol i) olad Gda (Y0V6)' 5 2 L 51 (Aarskog, 2021) 355 o sleic Joisel 5
Ulse b g 4 s (A5 Sl 5l 803 Gam 35 dls 1B 0T 53 oS el (S50 slaasr
S 4 Sl Ol 4 Olg e 1) aeslad 5 Lo da by, OF 55 oS aib e lax LS Slupsehor SO
Ol O (Jls Olge & oyls oame slas SH8 LS50 (DinanThompson & Penney, 2015) b 4, s =5
Lol 5 b AS o SaS Oledrs 4 5 (Ershad Iranji et al., 2022) &S o ool 2 1) (6,850 kS 5550 53 slab
Lena S. Chng & Jacalyn Lund, ) auS =Sl | 355 s gla iy 5 S (5 5550 1 555 el b
Moura et ) deil axsls AT s Joams Cd oty Ly 516 das o 555505k Ol sal 205 & o en (2018
.@al., 2021

OF b axadS laans 3 w5 Oledrs &5 sl Ll o ol [ 5 5 mnnn o 5l SO ol
S Oldas a5 Lol gla I 51 S ol Of g 4y (LOpez-Pastor et al., 2013) wcs p Ay 5 S
(MacPhail & Halbert, 2010) ol Sl glacas sdoes citend axlge 0T b ol Aol 5 s

(Ni Chroinin cool eds Sl 5 Madlios sla fags wey jo adle 2ul5sl Eol ) slaans 55 oLl
dxils by (YOA) OLn 5 eded ¢ 5528 I3 5o el el gla g, Ols 51 .& Cosgrave, 2013)
saasl )3 el s Jyol ol 5 ol K5 Bl 5 o 3 | g 2 SRS 0 sl
4y Sy g3 Sonelp Sl B s e sl pe 51 (S Olse w5 Jg e il 5 o
Sl Lyl 5 a8 Wsls OLES 55 Fags 5o (Y0YY) O 5 5L e (Taslimi & Babooee, 2018)...|
O 5 e OF 5 0553l (Ershad Iranji et al., 2022) coul ool 5 5 5 Sls oolde 53 ol
Silme 50l 3 o il Jele G Olpe a bl Slae st oS disls LIS sy ag Sl pis s (Y0YY)
Sl per LS ) bt Sl 55 55 5508 5l sl o (Abdollahi et al., 2022) 55, » iy Shcw s
ool ((Aarskog, 2021) dxils ASU oLl aul b sl oldes 5 0LS1 5 Sl (Y1) S ST (s
Emilio J Barrientos Hernan et ) Ll a-ls ;S 5 Olades olisyl gla s o (Y2YY) OKaa 5 0L a
0303 13 Sy 3550 1y e 5 h5 sl 3 eslinal 5550 gla ald 3l (T2IY) OS5 sl ((al., 2022
wls  Oledas 53 oLl gle i, sl S5 » (VYY) O Kes 5 Ssla 5 (Constantinou, 2017) <.l
.(Hodges et al., 2022) <.l

! Masters
2 Integrated conceptualization



104 WA glaamins TV Sl o)l V80T Ol 5 5l o)uﬁi‘r‘_&.’s)ww}: ewod b e g g

My ol 4B S 13 2o psle pmaasite w5 sy5e 5 edd ke [ S gt Ol 5l S
0481 ) 528l Lo 55 5l eptnsiss ¢ g3 pol Dloal )3 GV 5b ailir b ool ol g 5 Masl sl Oledns! o3
Olge ar |y oldssl ol gu (Yn‘\)“fLﬁLg_ (Stiggins, 1991) s iy x5 (s 250l Jsol S50 Ol @
Cuils il 5L g e oy 5 Ol el Eils el ol (gl OF 4 aS Wls e Oledas (gl J guaes
Sy 335 pde oS Lo obr B 1) Oleden sl aleiisl 3l S Comal (Y48 plgly (Popham, 2009)
slewly 5o 1y 5 Ol MQ@(.JM@\M}osjfdéﬂﬁdlaéfd:ssf»cihw\t{\)vlu); bl
(Leirhaug & Annerstedt, 2016) LS G o wn ol 55 (0s o5l 5 S
ool 53 1y AS S S s il a0 il Sl (B8 oLl sl sl Sl S 5 Oledas S
wils |y oY a5 gl agas Samld a5 ol @muylarwgi:s&,p%;.%uﬁ\ﬂ\@
e Olge 4 oLl (YY) Ohlen 580 o8 s 31l (ol 5l ba Kool O 51 SO oS sl
Gl s (Saale pl 5l S 5 Oledas (gdns s U 035 oo ap S Jaiys (6 ,S5b s 55sel3l p bl ol
OLen 5 O gl Ol 5 (Y1) 0L en 51 S sla 1 e 31 o 500 sla ia 5 (Macken et al., 2020) &l
o3 Sl ol sl b 4 isecidS 5 Klg e ol sl xils &S ol esls OLES (YeV0 )
33 diud;bi; 5 ) .(DinanThompson & Penney, 2015; Leirhaug etal., 2016) L5l J g sl S S
Slao g 4 Oledrs 5l 5 2 aS (gl 68 w0 a)ls 555 WS b s Lol sl oo o 5 Oledas oLl 350
ol e (Kim & Lee, 2022) LS o 4SS awyde 3 555 Ol el 4y 5 atdll slazel 5 LS5
3555 5 iyl 3 31 il e 51 Oladas 8 ol 03l OLES (Y1 0) O,San 5 e O men La2a 55, Sl
Obe 5o gldsyl sl asae (Macken et al., 2020) &)1y ASU ol E3oe ool 5o baadl ol Anes
Yamtim & Wongwanich, ) gl ol 54l «(Giraldo, 2021) dSSH 0L ahe 31 08058 es,5 Oledas
Oldan S35 2 o35S 513 53 Osde ksl 055U Ll el s pll (Ko, 2011) 5L, 5 pske 5 (2014
0> el olg (5313 e sphe 4 S o gte Sbaias s b S S el 80 s G S
Colid i Gl Al ot 6l oLl sl slaadd ge 5 slal O 534S LEash (Llaxtls p S 5 Olales
e 5 o 5 G5 5 el (b33 S ol 31 S KaS SIS Conlis a0 Ll 5 oo ol 3l 5l s sl
Sl L (S L5 o 0oy ol sl CLS (imren S (S aal Sl 5 Oledas 3 (Sanld ol
CUS w5le) 5 el laates W5 53 B LS cal b Sl 5 5 St (5 ,53k 5 S 03 w3 Olpzoael
WIS o 30 Sl 5 Olede OF 5 038l sl axils (6,050 Gy (i3 gl laodd (S 5 e slesal,
Laas Wy ey OIS s Lgﬁfali—dmali CdS U S a5 5 A sl a5 (633 anusd 4l

sl S 5 Oladre 53 lds ol sl sw slasl (6815 a5 ol 51 i

! assessment literacy
2 Stiggins

3 Popham

4 Professional suicide
5 Macken

¢ Leirhaug



Vo b‘)&«.ﬁ}&‘b}/‘j-&%; Olodrs &\:Jj)‘ b‘y sl 6‘5\S|-9

SRIF P9
A bl (Opaze Jdos gy @) (S Sosen besls a5l 5 0008 Gaa B 51 Slass )
igl oS s V(b LB Y S BT LEY) Shcw s s Stelp bdlS 68 Jals eSS L
M e 50 5 (Wl Y 5 BT 8 )) oy sld La Y (el i 8 5 BT L8 Y) Shew s e
3G 53 Rl lilS Sode Jilas OBSES i Sl Slas ng (Bl L8 8 5 BT 80 6y
ot 55 s Dl LSl (5l 2) 3 ST 5 03 ol Jle 0w Bl 5 S 5 gla 5l S
g (Ll b 5 Keadda (6 S ped Fis (A3 Bl e sas S S

03 amlae ol 6l g Sl 5 Oladas L3550 slpw b BLII 5o adl jltlaaas alae Slags i)
0 s Sales alias dul 3 el gl (Slos a3 Il )l QB ASES SLie (51 JS SV e 5 lal e
S a3 YA baalas Oloy o SKle s AST Gises 55 SleMbl 05 5 Gle s 5 50 a-lias (glu

@b Shie 5 QEAS Sl b Glmn Vb Jolad =) 12 B 5 sl Ry sy aeeoliel )
b s olme Jias3 Anl b G35 25 =Y .(Nowell etal., 2017) 5, s slael cullB L saub olliS s
slasbas s j\vdﬁ;\idu;}l CubB A s s Ly s Aol s alie Lyl 5 5 sl ;o6 Q\Jf_i.aj_}'i sl
oslizal (3Ll Oliwss By 5 (Olaab) 035 slazel LB Slae 5l Olabl (g1 =Y .28 8 513 am 5 5550 S 55
Sl paasie 6ol 31 L1 35 iS5 b eds OF Simss sk ool ¢l .(Smith & McGannon, 2018).%
S cnss CL“"‘ 4 2laaws bl gon (golanl Sliwgs A8 Al s | ObT slaas b LS o S il 4 Ol s
"G haub 55 ool slre —£ .(Cowan & Taylor, 2016) <o USG5l oS Al w b il G st
Shrs @ mie Ll e 058 513 A0l a)se 3 slas a B s 5L cpl  (YOIA) 058 S 5 cal 25
Sah 5§kl

5 o ARl Jdoisa o (Ll Gl phas ul A bl Oseae ot i) 4 Laesls o
YoolseS WS 58l o s o5 besls oled (Nowell et al., 2017) ol o3lsas gazes S 53 35 g0 Spelias 518

A plo

o9 shasl
DL 1y sy ool ooy b das e (o sgho AY) tlin 5 (O ganan V) (o3 (O gaman ¥) ool cpalian V Jsutr
oyl b sl aas sla AT S 5 Oledan 53 ol sl Glas e Sage Jsdr ol (olil  das e
AT S 5 s e 51 AT (slaas o AT gmen 53 .ol 55 555k 5 oo sla U155 ¢ Sl
IS b3l gl Sl AT s bl glas S, gl bl das pste > Dbl s ¢ ol 3l gl |
Gl Sl 5l Sl Sles (23 palian ¢ Jolge Sladl 3 ) gomn 53 sl o JSE 1 o elias

! Credibility

2 Transferability
3 Dependability
4 critical friends
5 Confirmability



104 WA glaamins TV Sl ol V80T Ol 5 5l oobod (0328 5 S 055 1 gy aalipr Sba a5 ARy

5 et Gl SUlg o3 elae 0,5 5L 5 s Sl LUl O gein 3 e LA Shs aib e

LOAE JAJJLA)'LJ Osls 5550 J.’u}; J J‘«J"‘”

SR § Oledan ol )l 5l gw r,nh'u_, LT P W R WS- VR R PRED

alis FA ol o
djj)}}JﬁfduQ)L@Jéqg\le JalfT oS Slgeea JalfT Lgl.adalf‘l
Sl (Solel s gl sma 31 T VO Slaes

sl (i (gl giee 5l BT
LS..:)_{., oo (Slgies ) @Lﬂ
Sbal s e ol dsel 5l a8T
el kil s oLl Jase 5 5 K5 s
Sl el 5 5 0l Laas
Ol salyils 51 bl o sl lasl sla s, 5l 5
il bl e Slag Sl s
Sl st
S sbcaaise 4 ol Jasl LB
il gladal p s 64 gl w5
Sl e ol el 4 Sl s
il 53 3,8 Ad, Ol 4 a5
il aml s s sl sla S5s 5 aole dasls w0 ax g
= ekl Rl i Olee pLisl ST
©ASk
(s el 3B fye Slacamipn 53 bl » ASTs
GASb Ol b Lol 5s el s o i 8T Slaal 51 AT
il Ga S o st 5 s & L ST sl
Sl 5 Sl e G e Jols
o35l 5 S S olre g Jele
S = PWSNVRRRrS WALy
S N PR PP E K v PEY
i Sbaslazal (iS4 SLS
> el (Sl ge Ol e o
el Rl S iy 4 KaS
i85 Shas b pel 251 anslis
ed 3l Al 3 3 (55 e 5l BT ple s Sledbl sl
i il 53 sl e 5l AT L
il Al s elidasls e 5l AT




A\l\% b‘J&«.&}‘_@'Lb-‘g/‘_é.b.C,ﬁ; Oledas &\:Jj)‘ b‘y AL'JJ 6}\5‘_9

il Al s 55851y e 51 T
el Al s bl 5 e sl AT
i bty pawss bl 5l BT
bl Al s Dbl (g5l el Yy
sl plae SH2

x5k Gl el 3

S50k Sl b 505

S5k e i3l 5 S,

Oley ks 5l bl gl sl sl

ESPIEE

Sl Olpsas flee

sl

Vler L s 215

63, Shas gl cxle

235 5 @Al il gl el
3l 5 0sa50 s Lzel

sl Slas s lad ilupal b 5 o~ b
2 Shes o 5 g 5 S S b
Lyoeals ollisol Slp) ks

SRS sl S sl s b
Silre 235l Gl 5 o3

sl Glae b slaolre (s 5 S
Sl sdate glaslpl 5 el cxbs
ehSw S ol Sl cx bl

=S ol b

Eias 3 S Dl sl b
Slar Sl szl b

S e a0 55T b

Sbladl 4 a5 L bogesl SOl Llls
S s (55305 5 53 bie ol

S Se3Inl sl 51 alST

lassls 6))13; Jsal 3l L;AKT

bl Sl 3 Gls 5 oS 5 53 s Dl
S Gl s/ e ol

il gl s o 5 ST (S 8w
il sl s bl Jbl slaosasl 6,8 Se

C\}” L ksl
=351 slas S

Jplesle o)les

5ol bl

Solee slay) 3




Vo4 -\ LSLAW A% L,dlﬁ e_)l.a.\; NEeY UL:.....!UJ_)L@ gd}‘ A_)LA..; ‘V.Lih_}%b)}é HPSBE MUJ.! 6\.&&&}}:1 VA

il Gt ol sl i) ) ol B i sl e e Ul
Wl & 550l 2l 5 Shas 5l (6 s slas 5 e 75k

e sldd Jle

e SO Jlos

sl el
Laosls nds Ul

e

> Ses Cais i i )

bzl Sl 5l eslinad b 0 gesT ol ad Lo s o 3 Oledas Ul

st 55 bl 3l ealinal U O ga3T Sl el et g 525 53 Oledes oUls3

355736 6l 310 b dae sl Jalas 0313 3,550 50 LUl
Lk A G S 5 el
2573k Glr ol (o) Sl
3575k sl O

N P

Slee Sl Oldae oLl slew Jol slal gl baslas 5l &S palae 5 ealis w5l

b s

MO

S32,5.9, gloil b Lsliinl
ooyl
03 byl glsl 51 DT

3 Jil s SO bles
o9liad

0> 2,935 bilss

Slasy sB BT

ol eslw o)lge

i 9 5,5l sBo)le

2525k 9 s 5B llss

S a5 Olelan gl ol sl ) IS5



R O)Kas 5 Sl s/ St 5 Oldee old 5l ol gw sbal 55815

S o 5 Lo
osb a5 bl Caenl g Sl 5 Oladee oLl sl sl (ST Lash cpl 5l s
g Slassme 5 e (Bl elal ol 0l bl ) glaans 53 Sl s Bl s slednl
Wl 3,555k 5 ek GBS 5 olee sladyl B slanes sla AT S o 5 Oledee 55 L3
(sl Bl 31 AT ol J gl 5 AT S0 o 5 oys (8 simn 1 ABT el glanes sla o 8T
sie ) S s e kS L5 gl ) AT 5 oLl gles S, C\);w&um@;f oo 5> Sledbl 2l
Sl 5 S s el Jold s ol Sl 5 s g 1 AT bl Anl B s e sla
Oledas &0 Sl 5 wsd glye 4 SIS Llus .(rezasoltani et al., 2023) ol Sl Sl 5 S > sla
S A el sl LS B s 0sesT 1 s 38 slaslas il Ldi) gladnl b s b S e S
e oesn asl s Jle (gl ise s 1) 68k bls 5t WlS e T 51 AT &S sl wlad J ool
O B g B g N L U 00 B o [ T 5 3 S O S G P P [ P
boamg Ul sy e S Cws obds) laesed Wils b Oledne 0T 04331 (Vahdani et al., 2021)
(Y77) Oes 551 (KIM & Lee, 2022) 1S ~ol 5 5 o Olpsel il (35 lbasls 5 s S
Slaskns 5 (5 S5l Slal 5l 5 sal 2ls S s Sl 51 ke abd il slas ity 55 IS ole & 45kl 5
e sladsie 51 s S (Lyngstad et al., 2022) 55 (5 S3k e Olgie w50l S50 055 e 5 o 5o
Ly Ol 31 ABT a8 Wb ol o (VYY) 0L 57T ogeas ol s g bl Slaal 1 8T
w5 b Sl S 5 6o Shes Sllatl 4 slaws ¢ 6,850 Guess Gl s, Kal, e Ol el L35l
2 (1Y) 0L 5706 syl (Allenetal., 2022) ol sdd S5 S S5 ot 5ol Slaal 5l e
S5 Ol gl il Saladl Pl ol Sl s Salm pansly sl B Sy G b bl S disk o
(E. J. Barrientos Hernan et al., 2022) 5,8 s &y g0 s3> 20l b | gims drs g5 5 S S 5 Oladre 5 Slas
edls Cals 8 Olaasiie 4 g8 540 4S (5).<ﬁ: dsde 35l J")"V*“ o5 ol @Lﬂ L ass 95 a8
53 shdisl gl b el ol s (s @355I« il Ol e B30 585 58) 0SUS Ul;).s Sl
s Olge a0 3l 355 o g ge gla Eils Ll Lol 53 oS ol ba Kool 5l 5 5 desls Slocw 5 e
Sl I a5l @l (sl 6 5sm Jalas Ll pad I 1) 2Ol o aT 51 5y S| S 5 e
506 sto b o gart cpl 53 el ol s SSUS sl sy s gl hdiol ey 53 S sl
303 e 5 5SS anis 0SS glas SIS assel Aul s s oldisl S st cpl L (YHYYHOL K
Hlos S (g lands SL 3 S sl s ¢l ol Kiays & » (B J. Barrientos Hernan et al., 2022)
oy 3l Vsame S w5 55 okl o, & Lok cpl » (VYY) 0L 5 06 s ool (Jle sl
(235 i) bisles 5 Oblen LUl obislsss sla iy, & ol s Ol gl S3ls 0sls 2S5l
Md-) 3,05 30 Ol3 el 20 6 S5l Oledme ol 2ss s g5 E.J. Barrientos Hernan et al., 2022) .|

! Lyngstad

2 Allen

3 Barrientos Hernan
4 Barrientos Hernan
5 Barrientos Hernan



104 WA glaamins TV Sl ol V80T Ol 5 5l oobod (0328 5 S 055 1 gy aalipr Sba a5 \We

oS b S § SIS el 5 g e atlid (5,85l a5l ge s Olgeas 5 (Al & Veloo, 2017
S 65,550, Olge w0 6,580 sl ol 5 Sy, L (Killian & Mays Woods, 2021) was e LS |
Jsb 53 15 Ol sal 2ils 5 Shas B 53la o 536 15 Olabas (5 S5k () plti)l" el o = s iy 5 )
St she e llial 038 03551 g 3 0T b 5 (5 83L Oljee 311 OI3eT R0 5 S Slsy Obes
L 5 s kol S a5 S sk opl 0l Kaass 5l & (LS. Chng &J. Lund, 2018) .18 o8T
5 Sl 6,850 s s 0SS oLl 5l G (Ershad Iranji et al., 2022)sl o 5SS oLyl gy e b
O3l 13 2 iy 4 SGS 5 Jiigel 3550 53 655 a3 Oladae 4 S (sl 35555k g o Y sans
33 5SS oLl (YOA) LY 5 Kb o8s 5l (L. S. Chng & J. Lund, 2018; Constantinou, 2017).c..!
L. S. Chng )s o JLis 1y 0ls & iy Ol 31 Ol gl (2303 (3o oST 5 Oledins sl ks 5 3l St
Slp S sl 534S (i S 5 sl sk cpl p s OB 5 5l 2 (& J. Lund, 2018
Pt bl Sl 53 SO a5 sl b e 0 pd e leml Sl ansl T B Sler U
.(Bores-Garcia et al., 2020) ol razs 5 oo, L
d;;?wjd)mdu,Q)L@“,\ﬁ\@}L,,Q,L«,JAL;L;,L@AL;u%l;u;}owmomtﬁra@u
Sz G 05031 S8 ra0) Sl g1l S b (sl e gla (ol 5 a U5 Jols 15l ol o
Ao tsy 3l eslizal 4 pmae bl (YY) Oes 57008 sl o8 51l D150l il oLt
oIS Sl sl A3l (S5 4 sl LB Ll glacaabse 5o S sl o lal oLl glac b 5 sl
ok 45 S b 53 (6,8 o3Il gl S 1y sl b oLl (B J. Barrientos Hernan et al., 2022) tizus )3
OF Al 5 b 1SS LB 585 6,8 o3Il gl b 55 (6,8 o3Il Aul b S (5,8 o3Il (Lasllenl) o
e Ssel RIS Ay 53 Shes slaslae sl S za ST (Allenetal., 2022) Al i 054 e b
2 5 s aely (sdedda as 550l 1y Glaal OF & gliws gl 5 (s Wl b5 3L e
65 o3l b s Shas slaslas sl L(Allen et al., 2022) 5,15 o gal 2l (630 (gl oS o0l O
(2RSS g 3 gdme i |y s ui)'jﬂd.,\.mu» L Ol )l S S el o O3sel 5l gl
FU1.(Allen et al., 2022) s 03,551 51 1 5,53k DUl Ll anil 5 Ol gal 23l plUS 45 S pad 5 LS 55 jazae
3 Shes 35 Shysl 215l 5 5sal 20 205 3 5me 5 Oledas STl zeie |l 5 13 b3l Sl (gbalas
Sl b 4 Sl S awe) 5 (el il e (Killian & Mays Woods, 2021) 545 e Ol el Jils 53
bl il oy 5l T (6,850 ol ddaer ol (SKaw ol o )ls Ssline 5 Slas 5 S o S5 350 e
sy 2ils gl (Haetal, 2022) Lils ol S 5 3le gla 05031 5 Slomr  Solel gla s il ¢ e
=2ls ol S Sl gla bl Sl eslinad Saalils b i el 3 bS5l CedS s L ol
Sl 3l SS Ol 4 e K gy |l (Macken et al., 2020) S o OLs 1y olidssl oy 50 355kas 51 28 5 o
LS o glabid Sslee pa Gl Gln ) SIS i i LG gy Lila S 15 a5 3) 50 A4S L))
5o 0lysks bl 5l & 0T ol (Allen etal., 2022) 48 o i x5 paie a3 |y Oolgs e ol
LS K8 Oledrs 40 515 oo guskd 05058 slajlnl 5,8 o 53 eslitul 3,40 4Bl anw s (gla) 43S 5o

! Barrientos Hernan



WA b‘)&@.& K) ‘_@".b-‘g/ SRS Olodrs &\:..-"r)')‘ b‘y sl 6}\5‘}

wlo (S adys oo 5 a5 ol pan il (slaaal 51 (ol S LS5l (55 550 sk a1y Ol pel 15 3 Shas
oS e 3l Sty (5558 (Haetal, 2022) 555 a sslizal Oldas Jaos 57 1 g0 Sobal 5! o penST 25l
cleb Sl oLl 5 obss wuls gl Jle ol Bls e ctiadien gle cole 5 LB 0L Kile Gled
ol 38 S a5y WL S SIS 51 s S L(Haetal, 2022) aab o 56l 5l Codls Cans s 5 S
Killian & Mays ) dib goved 3 aslp gy 5 Glial Ll Siocw 5 53 oLl glajipl 8 el
S o ol 53 als il s Eisel s asl g seen @ 3l CdSL i 5 .(Woods, 2021
Lorente-) s ls 56 5358l 5 olds)l PP WS P u:jfiﬁ s s dalgt sgm s ab b gs alal,
(Catalan & Kirk, 2016

3 Jow s gla SUlE o3 Ogeae g3 Jold 5,550 5 s la LUl oS by 0L @L:j alg o
33 dp\{gnﬁf"vludiuj:ﬁfbu Salad o e s SUlE el G5l 5,550 GUlS O peie 5 o gliad
SO gl b Ul oMb s Jpoal 4 030 T (55U3 Jpr) 3 Shae oo sl (b Cogr
S0 350 53 s Ol Ll ol e ) Ol gel I 5 s g o g amD 53 5 slas la
Macken ) ol ot Ji15S O Kiass 5l 5 Jaw s Sbcas 5 53 Ol el 5l Cd i 3550 55 Jige Cosliad
L OF S s lslime sl o0 a4 5 O3 gal 115 3550 3 0 (5550 e SAeSb] Wl 3z L oles (et al., 2020
S eblis o8l e s ol (e LU S 28,05 Shas 5550 0 pshe 6508 53 5 48 Jins gl
b laey 5 AL ol Al st glad 5 ASU L 55 ese pes Aol s L(Lyngstad et al., 2022)
)ﬁiav_ﬁh..,\;SgT,MSL_éL,\AH.g&L;M:g;@q-\)rj‘}fa\.o)&ldje:;&bub;jﬁ-;).iwwjﬁfljéb.)\;s
QJMQSWUMJ&GUw;;’-)b.Q@,Uﬁfalig&éd\ﬂoklu.wlsjj}jbwéud}bj\
3,575k 5 Aldiol slae s 51 (2 48 Aas e OLES oS O1SS (sual 55 (Adrskog, 2021) weas pll L (518
Killian & Mays ) il axils LT s S5l 5 Ol sl 3503 5 e 50 Sl o SKae Sdu 5 53 o a3 S S
L olies K8 5 S Sh S Oledas gls 5, 550 &S 50 ol 0l Kiass 51 > 0 (Woods, 2021
5 25,5550 (YY) OLen 5 wle L(Aarskog, 2021) col 25800 basy 5550 CAel 5 sl S Laze Ciltal
ABDaST ) 3 5 ob S S (83l s 2 sSS ldil os 1 bl la (2l 1SS 1 bl 6 S5 55 3L
Olisel 2ls b Jolas 55 b Wasy 55 5L oS S o a5 cpemeasiie 3555550 b bLS,1 s L(Kasani et al., 2023
Ak el 5 Cote 5 mlem Slay B 515 558 bl bie Slag 53 (A3l pine OF o 5 5l 3,8 &y
Sy, Ol sal L3505 8l 1y (6,S5h s asls] Klym oS (5l 48 4

SR s5 oyl @Lﬁ el 0wty p S 5 Oledae sLSsl Sl s i s e s Dy 4 Rash ol 2
b (Saald 51 5 2 (hls b s a5 15 A S 5 e il g S 5 Oledims oSl (gl a0 OLS
U2l (glees slo AT ol s (Sals ool a5 o 3k b2 30 sl Olsie 0 OF 518 il oled 550
b L psle 5 oLiil glas Kooy 5 Slal 51 BT olis)l oSl ol (Glla s s Sy b

S 2,575k 5 oS G gla SIS Ol 5 Jrams gla @lgs 5 o5l L) Solee ol B (oLl

! Dartfish Express
2 Spark Motion



104 WA glaamins TV Sl ol V80T Ol 5 5l oobod (0328 5 S 055 1 gy aalipr Sba a5 WY

LS‘J" r}.@dﬁ Lfi‘ J‘ 45})‘.5 \) J:...:Lli Ui\ Lc‘ cg:,..w‘ 4.:.9\.:.: Wj; r}@.dﬁj ﬂv\.i\ &iJ}"A gf\'?‘;')‘)\ Jlj..w 4-?:;‘ g:,..,;‘
(Lyngstad et al., 2022) .S Colex olas Lo 3 wupr 5 LT gl oged 4 oL el el 5 bl sl
i pslbe Ayl 3 G Ol w0 1y (bt 3l 3l 5 i B350l s 4 LS5l e 55 Oledee oS ol (555,

2003 Sl Oledae iy Wl 3 53 1y ol kS b S S emnd el slab o iy O 5o
S5k e GrasS 4 e oS |z dims s 55 15 013 g0l GHI5 b5l 3l sl 3 L5l 3l (LS
Sl e g 5 Oledrs 5o oLl slpe Wl 5 (g5lediasl 5 ladnl b .(Leirhaug, 2016) 555 e OUT s
Slaey3) Coadst es sla i sel 5 Coadst s b5 (OLSCa 3 oK1 53 s sladlg) |3 sla 35 50l s
olan b codl 5 s 5 S slae 558 e sl I sy s (Ll gla i dealS IS 55l
e 5o platal S 5 Oledas L35l sl b Jas e el Slaal b s Ol oKl
Sl tels $Lals 5 OLSin b Al 3 255 pske il s Sl a3 358 e sl

358 S 5,555k ODlandll Fo i) Sl ann i Sa e sl

S5 g g
L3S oSl iash ool 3 aS (il S Al 5 olulii )8 (el gle o3 S s S 5 Oladns pslas

J}.J:& Sdm;“}ﬂv\SJ

References

Aarskog, E. (2021). ‘No assessment, no learning’: exploring student participation in assessment
in Norwegian physical education (PE) [Article]. Sport, Education and Society, 26(8), 875-888.
https://doi.org/10.1080/13573322.2020.1791064

Abbasi Kasani, H., Shams Mourkani, G., Seraji, F., & rezaeizadeh, m. (2023). Pathology of
Formative Assessment In Iranian E-Learning System: Phenomenological Examination of
Professors' Views. Research in Teaching, 11(2), 52-27.
https://doi.org/10.22034/trj.2023.62814 (Persian)

Abdollahi, M. H., gholami torksaluye, s., & abbasian, m. (2022). Developing a model of effective
factors in the effectiveness of virtual education in general physical education lessons in corona
pandemic  conditions.  Research on  Educational  Sport, 9(25), 89-11 ..

https://doi.org/10.22089/res.2021.10469.2092 (Persian)

Allen, R., Ferkel, R., Fisher, K., & Wawersik, A. (2022). An Economical Assessment Model for
Elementary Physical Education [Article]. Journal of Physical Education, Recreation and
Dance, 93(6), 51-58. https//:doi.org/10.1080/07303084.2022.2081270

Arias-Estero, J., & Castejon, F. (2014). Using instruments for tactical assessment in physical
education and extra-curricular sports [Article]. European Physical Education Review, 20(4),
525-535. https://doi.org/1 ve vy ) 1vwX14539214

Babansab Ahmadkolaei, r., & Abedini baltork, M. (2023). The study of the strengths and
weaknesses of descriptive evaluation in virtual education from the perspective of elementary
teachers in Mazandaran province. Research in Teaching, -. (Persian)

Barrientos Hernan, E. J., Lépez-Pastor, V. M., Lorente-Catalan, E., & Kirk, D. (2022). Challenges
with using formative and authentic assessment in physical education teaching from
experienced teachers’ perspectives. Curriculum Studies in Health and Physical Education, 1-
18.

Barrientos Hernan, E. J., Lopez-Pastor, V. M., Lorente-Catalan, E., & Kirk, D. (2022). Challenges
with using formative and authentic assessment in physical education teaching from


https://doi.org/10.1080/13573322.2020.1791064
https://doi.org/10.22034/trj.2023.62814
https://doi.org/10.22089/res.2021.10469.2092
https://doi.org/10.22089/res.2021.10469.2092
https://doi.org/10.1080/07303084.2022.2081270
https://doi.org/10.1177/1356336X14539214

VY ()‘J&@.& K) ‘_@"J;-J/ SRS Olodrs &\:J)')‘ b‘y sl 6‘5\5‘}

experienced teachers’ perspectives [Article]. Curriculum Studies in Health and Physical
Education. https://doi.org/10.1080/25742981.2022.2060118

Bores-Garcia, D., Hortigliela-Alcald, D., Gonzalez-Calvo, G., & Barba-Martin, R. (2020). Peer
assessment in physical education: A systematic review of the last five years [Review].
Sustainability (Switzerland), 12(21), 1-15, Article 9233. https://doi.org/10.3390/su12219233

Chng, L., & Lund, J. (2021). Assessment for Learning in Physical Education: Practical Tools and
Strategies to Enhance Learning of Games [Article]. Journal of Physical Education, Recreation
and Dance, 92(7), 31-38. https://doi.org/10.1080/07303084.2021.1948464

Chng, L. S., & Lund, J. (2018). Assessment for Learning in Physical Education: The What, Why
and How. Journal of Physical Education, Recreation & Dance, 89(8), 29-34.
https://doi.org/10.1080/07303084.2018.1503119

Constantinou, P. (2017). Instructional Assessment Strategies for Health and Physical Education
[Article]. Strategies, 30(3), 3-9. https://doi.org/10.1080/08924562.2017.1297747

Cowan, D., & Taylor, | .M. (2016). ‘I’m proud of what I achieved; I’m also ashamed of what |

done’: a soccer coach’s tale of sport, status, and criminal behaviour. Qualitative Research in
Sport, Exercise and Health, 8(5), 505-518. https://doi.org/10.1080/2159676X.2016.1206608

DinanThompson, M., & Penney, D. (2015). Assessment literacy in primary physical education
[Article]. European Physical Education Review, 21(4), 485-503.
https://doi.org/10.1177/1356336X15584087

Ershad Iranji, T., Safania, A., farahani, A., & Nikbakhsh, R. (2022). Pathology of Physical
Education Assessment in the High Schools of Iran. Research on Educational Sport, 10(27),
185-212. https://doi.org/10.22089/res.2021.10949.2127 (Persian)

Giraldo, F. (2021). Language assessment literacy and teachers’ professional development: A
review of the literature. Profile Issues in TeachersProfessional Development, 23(2), 265-279.

Ha, T., Dauenhauer, B., & Krause, J. (2022). Facilitating Alternative Assessment with
Technology in  Physical  Education  [Article].  Strategies,  35(2) ya-v1 |

https://doi.org/10.1080/08924562.2022.2031379

Hodges, M., Liu, X., D. Hamilton, X., Doherty, B., Phelps, A., Colburn, J., & Knipe, R. (2022).
A qualitative examination on the preparation of preservice physical education teachers for
assessment in secondary teaching methods courses in the US [Article]. Physical Education
and Sport Pedagogy. https://doi.org/10.1080/17408989.2022.2153816

Killian, C. M., & Mays Woods, A. (2021). Assessment Practices in K-12 Physical Education in
the United States: A Scoping Review of Research, 2000-2020 [Article]. Research Quarterly
for Exercise and Sport, 92(2), 248-258. https://doi.org/10.1080/02701367.2021.1894315

Kim, Y., & Lee, O. (2022). Exploring the phenomenological meanings of assessment in physical
education through primary teachers’ lived experiences [Article]. Physical Education and Sport
Pedagogy, 27(6), 578-590. https://doi.org/10.1080/17408989.2021.1911983

Koh, K. H. (2011). Improving teachers’ assessment literacy through professional development.
Teaching Education, 22(3), 255-276.

Leirhaug, P. E. (2016). Exploring the relationship between student grades and assessment for
learning in Norwegian physical education. European Physical Education Review, 22(3), 298-
314.

Leirhaug, P. E., & Annerstedt, C. (2016). Assessing with new eyes? Assessment for learning in
Norwegian physical education [Article]. Physical Education and Sport Pedagogy, 21(6), 616-
631. https://doi.org/10.1080/17408989.2015.1095871

Leirhaug, P. E., Macphail, A., & Annerstedt, C. (‘ .(v+\1The grade alone provides no learning’:

Investigating assessment literacy among Norwegian physical education teachers [Article].
Asia-Pacific Journal of Health, Sport and Physical Education, 7(1), 21-36.
https://doi.org/10.1080/18377122.2016.114542 4


https://doi.org/10.1080/25742981.2022.2060118
https://doi.org/10.3390/su12219233
https://doi.org/10.1080/07303084.2021.1948464
https://doi.org/10.1080/07303084.2018.1503119
https://doi.org/10.1080/08924562.2017.1297747
https://doi.org/10.1080/2159676X.2016.1206608
https://doi.org/10.1177/1356336X15584087
https://doi.org/10.22089/res.2021.10949.2127
https://doi.org/10.1080/08924562.2022.2031379
https://doi.org/10.1080/08924562.2022.2031379
https://doi.org/10.1080/17408989.2022.2153816
https://doi.org/10.1080/02701367.2021.1894315
https://doi.org/10.1080/17408989.2021.1911983
https://doi.org/10.1080/17408989.2015.1095871
https://doi.org/10.1080/18377122.2016.1145429
https://doi.org/10.1080/18377122.2016.1145429

104 WA glaamins TV Sl ol V80T Ol 5 5l oobod (0328 5 S 055 1 gy aalipr Sba a5 \\%3

Lopez-Pastor, V. M., Kirk, D., Lorente-Catalan, E., MacPhail, A., & Macdonald, D. (2013).
Alternative assessment in physical education: a review of international literature. Sport,
Education and Society, 18(1), 57-76. https://doi.org/10.1080/13573322.2 +\ ¥ v YA+

Lorente-Catalan, E., & Kirk, D. (2016). Student teachers’ understanding and application of
assessment for learning during a physical education teacher education course [Article].
European Physical Education Review, 22(1), 65-81.
https://doi.org/10.1177/1356336X15590352

Lyngstad, I., Bjerke, @., Bang, K. M., & Lagestad, P. (2022). Norwegian upper secondary
students’ experiences of their teachers’ assessment of and for learning in physical education:
examining how assessment is interpreted by students of different physical abilities [Article].
Sport, Education and Society, 27(3), 320-331.
https://doi.org/10.1080/13573322.2020.1842728

Macken, S., MacPhail, A., & Calderon, A. (2020). Exploring primary pre-service teachers’ use
of ‘assessment for learning” while teaching primary physical education during school
placement [Article]. Physical Education and Sport Pedagogy, 25(5), 539-554.
https://doi.org/10.1080/17408989.2020.1752647

MacPhail, A., & Halbert, J. (2010). “We had to do intelligent thinking during recent PE’: students’
and teachers’ experiences of assessment for learning in post-primary physical education.
Assessment in Education: Principles, Policy & Practice, 17(1), 23-39.

Md-Ali, R., & Veloo, A. (2017). Teachers' autonomy and accountability in assessing students'
physical education in school-based assessment. In Teacher Empowerment Toward
Professional Development and Practices: Perspectives Across Borders (pp. 71-83). Springer
Singapore. https://doi.org/10.1007/978-981-10-4151-8 5

Moura, A., Silva, A., Graga, A., & Batista, P. (2021). The value of assessment for learning in the
teaching of physical education [Article]. E-Balonmano.com: Revista de Ciencias del Deporte,
17(3), 211-222. https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85121636824 &partnerlD=40&md5=723f324e48d727544784e7222b0e37ce

Ni Chroéinin, D., & Cosgrave, C. (2013). Implementing formative assessment in primary physical
education: teacher perspectives and experiences. Physical Education and Sport Pedagogy,
18(2) .vrr-v14 https://doi.org/10.1080/17408989.2012.666787

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic Analysis: Striving
to Meet the Trustworthiness Criteria. International Journal of Qualitative Methods, 16(1),
16094069177 yvAsvhttps://doi.org/10.1177/1609406917733847

Popham, W. J. (2009). Assessment literacy for teachers: Faddish or fundamental? Theory into
practice, 48(1), 4-11.

rezasoltani, n., Azizian Kohan, N., & Vahdani, M. (2023). Feasibility of Adding a Student
Workbook in Learning Packages for Physical Education Curriculum. Research on Educational
Sport, -. https://doi.org/10.22089/res.2022.13127.2285 (Persian)

Smith, B., & McGannon, K. R. (2018). Developing rigor in qualitative research: problems and
opportunities within sport and exercise psychology. International Review of Sport and
Exercise Psychology, 11(1), 101-121. https://doi.org/10.1080/1750984X.2017.1317357

Starck, J. R., Richards, K. A. R., & O’Neil, K. (2018). A Conceptual Framework for Assessment
Literacy: Opportunities for Physical Education Teacher Education [Article]. Quest, 70(4),
519-535. https://doi.org/10.1080/00336297.2018.1465830

Stiggins, R. J. (1991). Assessment literacy. Phi Delta Kappan, 72(7), 534-539.

Taslimi, Z., & Babooee, H. (2018). Coordinated and Focused Evaluation of Physical Education
in Schools: A Qualitative Study. Research on Educational Sport, 6(14), 45-66.
https://doi.org/10.22089/res.2017.4239.1306 (Persian)

Vahdani, M., Rezasoltani, N., & jafari, m. (2021). Designing of a pedagogical model to
implementation the goals of the physical education curriculum of schools during the Covid-


https://doi.org/10.1080/13573322.2012.713860
https://doi.org/10.1080/13573322.2012.713860
https://doi.org/10.1177/1356336X15590352
https://doi.org/10.1080/13573322.2020.1842728
https://doi.org/10.1080/17408989.2020.1752647
https://doi.org/10.1007/978-981-10-4151-8_5
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85121636824&partnerID=40&md5=723f324e48d727544784e7222b0e37ce
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85121636824&partnerID=40&md5=723f324e48d727544784e7222b0e37ce
https://doi.org/10.1080/17408989.2012.666787
https://doi.org/10.1080/17408989.2012.666787
https://doi.org/10.1177/1609406917733847
https://doi.org/10.1177/1609406917733847
https://doi.org/10.22089/res.2022.13127.2285
https://doi.org/10.1080/1750984X.2017.1317357
https://doi.org/10.1080/00336297.2018.1465830
https://doi.org/10.22089/res.2017.4239.1306

Vo b‘)&@.& K) ‘_@".b-‘g/ SRS Olodrs ‘;.v\:.i)")‘ b‘y sl 6}\5‘}

19 pandemic. Research on Educational Sport, 9(22), 14-46.
https://doi.org/10.22089/res.2021.9596.1974 (Persian)

Yamtim, V., & Wongwanich, S. (2014). A study of classroom assessment literacy of primary
school teachers. Procedia-Social and Behavioral Sciences, 116, 2998-3004.


https://doi.org/10.22089/res.2021.9596.1974

104 WA glaamins TV Sl ol V80T Ol 5 5l oobod (0328 5 S 055 1 gy aalipr Sba a5 W




